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Structured Optionality: Individualization Without‘a.Nq(vou&.éreakdown!
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Of continuing coneern glish-teachers—is—the desire to.creafe’an S

individualized Liteéature,program'and'at the same time maintain some gtruc;.
| _ture and-direCtion in the learning .that takes place in the.ciassroom (as, =
well as'maintain personaﬁ sanity!), ‘Many teachers have tried a variety of o
‘~§ppr9aches, only to discover thqt they end up with something siﬁi]ar to a
jﬁ}?é@}ng§ding" class, with little teachefliﬁpdé ébout the essence of .

_Literaﬁﬂ;e; or they back-track aut of frustration to the structured one-

ey

class-one-book appro%ch because at least ‘they are “teaéhingf something. .- N

o

For' the past-several years the Secondary Literature section of the Hawaii = .; -

’

Eng]i;h Project has been working towards, a materials and c1é§sroom management
approéch ﬁbr graﬁes 7-12 that permits. étru;ture ;nd optiona]iky'to operate' . 8
simu]tanequs]y. We ha&g tested our mﬁﬁen§a1; with aboug 13,000 students and
a large number of tgéche?s, and we know th§§ individual choice within a°
Structure i$ an effective ;d'stimulatinq way to teach literature.

(The Sécondary)Lit rature se;tion is part of the K-12 Hawaii Eng]ish '
Project--HEP--which ha; been,in development since 1967: The other segtion§
of the program abe Language Systems and Skills, the latter of whi;h is.divided

into Skills Lab a\r)ld"Ski‘Hs_ Workshop. Installation of grades K-6 matérials, .
‘ ;. a . ‘ - K

winners of séveral national awards, began in 1970; the secondary portion began’

« in Fall 0f'1977.) -5 .

e
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The format developef by HEP Secondary Literature permits modified in-

dividuaj cho1ce, in wh1;h the class works in groups of three to five students,

each group choosing f;om a se]ect1on of four to elght separate thematic ; .

units (exp}éined in ore detail below). Within each unit students make

b

-

. teacher. &os techn1ques may a]so be genera11zed beydnd 1ﬁterature and

H [ /
1anguage args to other subJect areas: " In the rema1nder of th1s art1c1e I /

propose . give you the- Success Secrets of. HEP Secondary L1terature - SN

B : ELOPMEN]? AND MATERIALS coNs&oERéTmNs 3‘~-' ') ,". L

R »a, “s . (¥

ﬂ L]

af oss1b1e--t‘achers, currﬁ%ulum p1anners, etc These could be‘a groﬁp from

l
!

of a d1str1c? prOJect One person must have the primary respons1b111ty for ) -
] ”"‘
the design oﬁ a spec1f1c segment but. interaction and cr1t1qu1ng as a group

are 1nva1ua ﬂe for a qua1Tty project, &m d there is considerabte growth in
N . .
-« the process For the participants. '.J _ Lo - i?

Mater1a1s must be ready when teachers beg1n to. teach the coursg_ .Under'

[

-
muTtiégroup actJv1t1es as_they go, perhaps keeping Just a few daijahead of .

the students There is no better way to eihaust and -frustrate the teacher;

and probab]y turn-h1m or hev off to multi- groups forever! . — " v
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) and, while masters can be provided, their number should be kept minimal.

-~

The unit(s) cannot over]oad the teacher with preparatrons of a large

number of d1ttoes, etc. Initially 'we developed numerous worksheets, especially
\

“in the‘untts des1gned-for slower students; however.,, workbooks are expensive

K3

_We u]tinately reduced the number of, worksheets as much as possible; instead

-

we reproduced the activities in the non-consumable unit booklets that'the':

will destroy any course. . - N

. state is printing‘and asked the students to use their own paper.’ Where we

felt a worksheet was\essent1a1 (as in crossword puzzles, etc. that-re]ate to -
a spec1f1c story) we have provided masters for the teachers, and they can

a]ways create more if they want but. excessive "amounts of- requ1red preparat1on

-
-

-

. ) Y . - ) . “. ‘ . ‘ - i s I
\-A specific content focus is: valuable,“even with thematic units. Fer. . -

order to provide a sequential literature curriculum in HEP, we

des1gnat d.a spec1f1c genre focus at each grade level. In 7th grade, for

various unlts, each un1t will 1nc1ude some, emphas1s on the structure and e1e-‘

L4

ments-of the short story., At the 8th grade the focus is non- -fictidn; at 9th
it is poetry;’and“at*lOth'1t'1s the American nove]. (Grades 11 and 12

have a different format.) At each grade we have chosen specific concepts ar

terms to be emphas1zed and these are eneountered in the introductory unit

and all the opt1ona1 units.

4 a T

Each year the Litérature program begins with -a week- 1ong, teacher- 1ed
1ntroductory unit that presents the grade level contepts through working w1thﬂ5 o

the specific genre.  (Seventh graders Tlearn about Plot, Protagon1st and

’

Conflict--among others--while working with Jackson's "Charles" and Ihurber's y o

"Un1corn 1n/#he Garden.") The students are then introduced to the

o R N -
= ™~ . - 5 - - ~ - - B - . -
. - v . -
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.optional, themattc units and they choose their own areas of reading interest;
from eight units avai1ab1e. ESeventh grade units include such themes as '
"Battling Fear," "Matching Wits," "Animal World," and, "Strange Happenings.”! ' °
. N Each‘unit.inciudes several pieces o§ \iterature‘with related activit1es“
that- focus on student response. .In “"Desperate Moments,J a 7th:grade unit‘
for more able students, they will Choose at least one out—of—c]ass book to,
— f read, for uh1ch thex will do a pnOJect such ~a{raposter, a. rad1o commerc1a1

- or an eva]uat1on. They will read four well-known suspense stor1es and write ©
RN . 4

; " P . . . ;
-, an” epiTogue, a Journa} entry,.and a scr1pt as well as design a card game. ‘

-

o ~ - 'A'un1t takes about three weeks to comp]ete after which another cho1ce may be
. made. o LT e . _

Individudl differences musthé‘p]anned for, even in a homogeneous ¢lass.

Some units require more reading than others, so that by combining the options o

7
Jud1c1ous]y, teachers have used the. materials with good resu]ts in c]assrooms

wrang1ng from homogeneous to widely heterogenous * A1l units have a substan-

N

tial list of "bonus" act1v1t1es\and additional reading suggestions. Teachers '
T B ) N ‘\ s - . .
and students may create their own related activities. Teachers are also

R © encouraged to delete specific selections or act{vities when it is appropriate
. & ;. - * . -
. to do so for a student-who is-'having-problems. ..
L ' TN .l L L ) l“ - . .
The activities.developed must enhance the’students' perceptions of the . .

\

selections. and encourage ‘personal response. Related to each reading is a

- P R . ) ‘

. - varjety of response-type activities such as the ones, listed.above. These
¥ .

-

have been'des1gned to emphasize key concepts, prov1de for 1ncreased students'

- .

P

»

awareness of the1r own react1ons, and increase enjoyment. Sjudent chonce

-

~%

. s perm1tted for many of these,

oA

T .
Y

e . The direttions’ mUst ba self- d1rect1ve, and they must’ be crysta] 'clear

o —

¢ ®

1‘~f-; . .4 - and very spec1f1c, Each act1v1ty~must ‘provide such—Seem1ng]y tr1V1a1

v




students Will not function well independently, and the teacher will dis

" reliance on*the part.of students.' Typical teacher comments: at the end of

infe:matlgn as the foi]oWing ;

w ¢ 1. Does the student work alone, With another, -or with & group?
2. Does. the stgdeﬁ%iuse-a worksheet or” his or.her own paper?

~/ 3. _Nhat minimum length is expécted when any writing assignment is
. . . . ) N * -

/ given? ' & . ' 4
. \;4z What does’the student do with an asgjgnment whén it is c\gp]eted? '
> B * ~ .
‘A typical instruction would read as fol]ows <i' - .

Comp}ete."The §idewa1k? Cartoon Strip. Work alone oi this. -

) TR - :
The purposes of this activity ake to have you review plot highlight's
and to have you examine character3\through creating. dialogue. .

-

» A
.

ot
.

Ask your teacher for the cartpon strip worksheet.
2. Look at each frame in-the cartoon strip and try to match it

< up with anincident in the story.
3. Then fill in the dialogue "balloon" for the appropriate charac-
ters. USE YOUR OWN_WORDS AS MUCH AS POSSIBLE.
Hand in your cartoon ‘when -you have finizhed

- >

ver

"ghat she or-he Spends a great deal of time just answering the same questions

In addition, students must be taught that they-are’expected to read and follow

directions In our testing we discovered that .often students are ‘'so accustomed

to ignoring the directions and depending on the teacher for everything that

7

the students functl:n independently. -

even clear directions are not suffiCient if the teacher does not insist that r§=$"

§ . ) # :
The goa] in ou materials\was to create activity booklets~and workshéets
y

-that freed the teachar from most of the management work " And we have genera]ly

b

been able to achieve this, d concomitant resuit _has been increased self-
- . -

x . o ‘51.
testing were titese: ~ . vy -'f o N
AT E

.. "One Of the best features of this prbgram was the“students responsibility, -\

. PRI
+
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choice, and self-pacing. They korked independently ang'were self-motivated

W1thout my 'bossing' them. The students knew they were respons1b1e4ﬁgr the

,work for the un1t !

3 . . . .. [ ‘
"StudenEs were able to work 1ndependent]y and’ respohs1b1y More time

.

e~

_Was available for the 1ess able student to recelVe one sto- onegattent1on
™

"I had not expected the students to‘be ab]e to eva]uate their own

work as we]l or as honest]y as they did. Most of the students wene able e

to work 1ndependent1y and to pace themse]ves, sometimes at a much- br1sker

i

* rate than I would have set for them.”

.

Indicate the reason or purpose for, each task. The boxed statement id

4 . C . . . °
"The Sidewalk" directions is an example. This txpe.of‘statghent was added

-

o 3

:about midway through our testing. Planners were {nitially a bit.skept{caL
about something,so didactic, but teachers and students ajike have been en-
:thusiastdc Teachgrs 1%ke it because it reminds them guick]yaand specifically .
.why the activity was 1nc1uded and it gives them something’ to check the

students.on. Students. have commented that tﬁey like know1ng‘@~x_they are

e

doing something. It seems to please parents, too, because, wh11e the1r

LY,
children are enJox1ng the activities they are do1ng, 1t is a]so obv1ous they /

. K ir
_are learning someth1ng “basic." . , ™ e

-

Q

In-the 1nterest of brevity, these statements can't poss1b1y cover every

a

thing, but they serve a valuable function; and if you -have to re]ate your
mater1a]s te objectives for evaluation, you Will f1nd these statefents serve
that purpose admirably too. . - .

. Whenever poss1b1e, prov1de the students with models, eApec1a11y for ;

writ1ng “tasks. The students are. much more ab]e to fo]]ow d1rect1ons by them-

2

selves if* they can see an actual model of what they are to do, or.at 1east

- ' .

/ £

g

’



- are phovided with a starter sentence or two. Add1ng models to our instruc-

t1ons cut down substant1a]1y on student questions.

!

CLASSROOM MANAGEMENT CONSIDERATIONS : oo T

§et44p the room in such a wax;that students can hand]e the materla]s

Management of materials can be a_n1ghtmare when you are working with

+

7. multiple units unyess'the students themselves help out. When room - .

s -

) management is organ1zed from the very beginning, students\qu1ck1y become
prof;j1ent fn ma1nta1n1ng the mater1a1s. Withe several units, it helps to set )

up, ofie, specific place in the room for the mater1a1s of each unit, with student
v L) * "

J

. monitors assigned ta keep track of items. Students soon learn their tasks
< » *t

,,and often go d1rect1y to the1r mater1a1s when they enter the room and beg1n

*

e

work1ng even before c]ass has started.

%\ - Studeants must be able to keep track of their-dwn progress, and the

- grading system must be as simp]ifiéd as possible. We u]timate]y came up

' |
w1th an Act1v1ty Check11st that has been one of the most he]pfu] aspects . _ %
: ‘

. of management. A student s Check]dst might look 11ke th1s

FOINTS
EqQNEﬁ
I/G

REVISE PoiwT
Poss:mcn ~/
1

}4

PSRN (SPUPIENUN QPSP
N

1. Read North to Freedom’

-

d1

——

4-=-

C1
)

i ’ :
2. Complete the Private 0 ChapterReports

>

3

t
)
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T
]
[}
t
[}
[ 1

-1

1}

‘
- o o - = =

3. Comp]ete‘the grodp map [=
Sy ; )

*
b4 ’ +

‘ _ 4. CGomplete the group report

G

_________-_______J
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|
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5.

- -

-

[N ' ~ . ) %% .' .
The sfudent fills in the boxes with a check and/or the grade or points- received
' when the activity is done." Need for revision may be indicated by the teacher.
. Teachers may also require that the students«inc]udeﬁan expected completion

" date for specific activities, and the, 1ist then also functions as a sort of_ 2
.. oy - . P id . . i

“e 3 7"’ - ’ . . ; - . . - . ‘ s ® Pﬁ’ ;
Q . ‘ . .8’ T - “u




e

2
) 0verv1ew of just. what they must do to. comp]ete a un1t i

°

~

2 e

contract, Students especially 1ike the .1ist betause 1t yives the".e quick

o
\ hd &
N

/ -
N]th severa1 gnoups work1ng on d]fferent activities, a traditional grade-

book is 1mposs1b1e, so teachers also use the same Checklisty one per. group,

-~

and récord the names of the students-at—the top of each-column. . As—the

activities are already listed, tney can simply ‘record the eompletion, grade

pojnts,ior whatever. The Checklists in the teacher's manual have suggested.

‘points.for each activit}, but the master provided for students has no points,

. T /. . . )
in case teachers choose different points or a different type of grading. , .

Although students enjoy working-at their own pace, they .also Jike and

need toywork with other students from time to time. Our solution to this

MWas _to provide a nymber of activities in each unit that require small-group

work. *As mentioned, we provide seven or eight units at any one grade level.

~

For grades 7-9 we recommend that_the teachers use no fewer than four units;

and'in fact, onfy ten copies of materials, books, etc. come in each unit kit.

However, we a1s0’}ecommend that ho group be larger than four or five students,

in ofder to allow for effective interaction. (This means that in our-program

)

1w groups wi]]'usua11y'be working with each unit.) "Unit activities move
between individuaTized work and small group, wh1Ch prov1des a good var1ety *

for the students - A1l units a]so require a group Eva]uat1on Sess1on as a‘f1na1
- -~ ‘.
activity. e T ! ) .

) I3 4 / -\ - 1
Small-group discussion must be structlired. ‘This is especially essen¢1a1

at the intermediete 1eVe1.' Initially we tnied directions 1ike "Discuss :

story 'Keoki' 1n your é?oup " *That was s1mp1y too vague. Now we includ

.-~

specific questions and often require that the students choose a recordey to

write down the answers. In particularly difficult d1scuss1ons, we asg the
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group to schedule a meeting with the teacher: And the teacher d1rects the'

f

\

¢

'about If they'had never done any individualizing, they had a difficu]t tdme.

—

f1na1 ‘Evaluation Sess1on, which. 1s structured y1th spec1f1c as well as T,

-

Open -ended quest1ons B . - . . .

7 e O
Students also need to interact as a who]e class from t1me t0 t1me . )
There are a variety of ways this will happen in any classroom, but, in "\

addition to the week—long'introductipn, which i5 teachertted, we have recom:
mended that the teachers‘schedule a "sharing week" about theAtime he
students a{e completing‘the first set of units Each groupemust(/:an a . -
presentat1qm of some kind--from dramat1zat1on to a bulletin board d1sp1ay**

to share the1r react1ons to the1r un1ts

TEACHER CONSIDERATIONS N

‘7

- '

Teachers need to be assured that several act1v1t1es can co- ex1stgpeace-

ful]y and effectively 1n the same room }nvar1ab1y in our testing this was

the one aspect that teachers were 1n1tia11y most skeptical and apprehensive

be]rev1ng that it would really work, but it does work as they 1nev1tab1y tell

P

us later: -~ ' . i o . P

"I became a-facilitator/resource person. On the whole, I was able to  ° °

3

help students without being the center_of learning." o .

~.. "The program'has necessitated my revising a familiar but out-of-date N
way ‘of teacher (lecture--large clasg) that for me is no Tonger effactive or (::
—\com%ortab1e,“ ’ .

R N

"My approach has changed When once I would have sh1ed away from sma]]
group activities because of noise and management prob1ems, I be11eve I now
prefet small groups to a who1e,c1ass set-up. 'Indejdua] differences and
probiems are.easier to detect, diagnbse, or dea]‘with."

“ "] was able to develop a more bersona] relationship with many students

' .
I . T VT

-

Y

B T S Py
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and exchange. ideas w1th them about the work I was free to go from one group 7
('*x

to the other or he]p students who were low’ in- 1anguage arts."

(s

We are all creatyres of hab1t and 1f we have done someth1ng one .way Gor«

years, ‘it can be very hard to change. (This is one reason why weé have insisted
’ .. . s ! v . ‘
that only ten copies of materials go in each unit. We know this structure will

require the teacher to individua1iie.‘ We be}leve that if teachers will on]y

give individualization a chance we can convert them. ' '%nd we do')

s

\
Teachers new to th1s approach need and deserve soma pre-training before
[\

they beg1n working with: the students. They need to become familiar with the

o

ph11osophy and management techn1ques as we]l as the mater1a1s, or changes in

techn1que rarely take p]ace Th1s fam111ar1ty best comes about in a workshop

©

.'sett1ng We“-have found teachers.eager to take "the tra1n1ng‘korkshops on, the1r

own time., Our 1n1t1a1 tra:n]ng for test teachers was @ three;week summer

'
I

workshop, and ‘we had more VO1unte€rs than we could hand]e. Fot” 1nsta11at1on

-
]

of 7th grade, more than 80 per cent of the state' s-7th grade teachers

vo]unteered to take a one- week tra1n1ng session., Once teachers seé and :
’ @
experience’new approaches, their w1111ngness to exper1ment and risk and

" thange increas:s\subStantia11y.' . - T .

Teachers do need to be front and oenter occasﬁona11y., The-who1e-c1ass

1ntroductory unit proy1des & means For the teacher to 1ntroduce the students

- a
¢ -

to the management style, record1ngrforms, and the concepts through who]e-
class interaction with a fow spec1f1c p1eces of literature. And 70f course,
at any time the teacher can br1ng “the c]ass together for a var1ety of reasons.
In addrtlon, during the final-Evaluation Sesslon, teachers have the opportu‘;,
ity to do{the kjnd of probing, questioning,.stimulating, etc.\that English ,

teachers 1ove to dox
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Teachers need to be reassdred:they are still important when students

. function independent]yif Believe it or not, one'common complaint whengteachers

Ay

ot _ffirst began testing was, :l;don't feé] necessary anymoré The students are f

- working so %e]] without me'" And this was said w1stfu11y, or even angr11y

/

0f course,  what had happened Was~that the teacher had been freed from his or ?

her pos1t1on "up front! to work w1th 1nd1v1dua1 students, to sit in group . <
) : -
v . discussions, to imteract where needed in many different ways; but th1s mode

of.teachrng.1s SO un1que to some teachers that it takes~them a wh11e to I '

- vf, ] . A - e S
! - grasp‘the possfb11rt1es And while some" teachers may adm1tted1y never be : 1
,abye to make the move~from the\front of the room to the student's side, fon i
|
|

most teachets it is a genu1ne thr111 to discover that they sudden]y rea]]y o (5
\ " do have’ the time to help Where needed. . | . .-

. \."i -, P
X\ - Teachers need to understand the 1mportancg_pf schedu11nggthe1r time” to' ) »

Jinteract with students At the opposite end from the teacher who is 1n1t1a11y N ;

2 -

upset to be “unnecessary" is the teacher who 1s S0 de11ghted that the

4

%
p i { students are funct1on1ng by‘themse1ves that he or she spends a]]’theﬁg}ass

3\ “ » - X

: h i t1me at "the desk correcting, papers or do1ng other th1ﬁ§s. Ind1v1dua11za$fbn

I4
] k makes it essent1a1 that the teacher interadt frequent1y w1th each studentf \ o ue
- N 2

Q and this means .doing som§fﬁf’~\more than’ 1ean1ng over and ask1ngt "Is«. <.~

1 2 \_ . '
.“everything okay?" - Teachers must actua]ﬁy s1t dounay;th the students who are ‘
worKing 1ndependent1y Idea]]y they w1ﬂT schedu]e regu1ar meet1ngs“ w1th ST

. e

;fteach group da11y or at 1east twice' a week. T1me and aga1n we d1scovered that L

@ P L

~ students needed to have a minor misconceptiom cleared up or %fhrief,redirectibn
: - - . 4 . -

T -

on‘somethfngl This is especially critical in—ré]ation to understanding piecess

N o

of 1iterature The effactive teacher recogn1zes these neéds and makes sure .

! . .

I they are met There is no question but* that mu1t1~act1v1t1es requ1re schedu11ng

f, The testing teachers who managed best kepﬁ,a b1ackboard calendar for ) 1
{ B . - each class w1th complet1on dates, Evaluation Sess1ons, Sharing Sessions, etc.
’ " ~N . /. ¢ : . -
Q %- . TR - T
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|

_scheduled for each group. That way, everyone in Ahe~room knew what was going

B . ~ . RY N
on and what was expected of them. o

Materials need to be sufficiently open-ended so thdt teachers can add

their own'ideas and inspirations. We tdlk about “"serendipity" in our teacher's
manual. And we quote Dylan Tthas' line apout- poetry, paraphrasing it for

literature: "We have tried to structure the Literature prbgré% with c0
enoqgh-room.for;fhings that are not there to 'creep, crawl, flash, or

. 0 'Y N N J .
thunder in, .. .'"

A-good structure will allow for moments of excitement when students

-

S éncountqf lTiterature they like, but it canpnot guaranteg those moments: -

-

... ‘they remaind at least partly a facet 'of teacher-student relationships. :

.;OptiQnality is'important for both student.and teacher; goéd ;tructdre frees .
.both to become -increasingly creétive. Optionality and stricture weinforce
Bne énothgr when the details of management aré provided for, "He think our

) manqgement‘techniqueb permitiexciting«teaching to happéq. Bqt tHEs; are

ai] means to the goal‘tht all,of us English teachers share: seeing our . i A

Students.light up with the joygef 5 piece of 1¥terature that says something

.

. . * . * * . o .
‘to them, and discovering this delight again and again. _
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